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Abstract
Most CALL software available are material-presegtiackages or sets of exercises and tests (or a
combination of both). The article discusses twdHauand co-author) examples of how computer telcdgyo
can support real EFL exams:
* A multimedia CD-ROM package, “FCE”, that preparestheFirst Certificate in English exam. The
package contains more than 1,000 linguistic tesksyell as two full-time simulations of the reabax
e The “Multimedia Distant English Courses...” for Palistudents of technical universities (within the
Leonardo da Vinci European Union project). The student learns, mestand takes on-line tests and exams.

Background - Glottodidactic Software

Computer software supporting learning and teachasga long history. Educational
programs were popularized shortly after the intodidun of home computers, for example
Sinclair Spectrum, Commodore and Atari. The prograrare usually single tests, small sets
of exercises and/or short practical tasks for &aerer. Their modest forms and content could
be explained by limited memory and generally lopwatalities of contemporary hardware.
The scope and shape of educational programs chamgkelxpanded with time, together with
the rapid development of computer technology. Duthre last twenty years or more simple
computer-based didactic tasks transformed into éexnpnultipurpose, multimedia packages.

Languages, especially English, were those “pri@tégeaching subjects in
humanities that were fairly well supported with edtional software. It seems now that
English as a foreign language (EFL) has the riclitesiry of computer educational tools
among all languages, if not all teaching subjeriss situation is rather natural: English has
been an international language for years, firstmaers came from English-speaking
countries. The status of English has been strengthkately by the popularization of the
Internet and WWW.

Are there many EFL computer packages availablderPolish market too? | think

there are very many interesting programs. Unfottelgathey are badly advertised. Most ads
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appear in popular-science magazines, e.g. CHIRrEGomputerWorld. | am afraid they are
not periodicals that are extremely popular amonglign teachers. A few years ago | started
my own database which contained basic informatimuaCALL (computer-assisted
language learning) packages supporting EFL releiasBedland. The database contains more
than a hundred records now. This means that arndbriglacher or a learner of the English
language has a choice of over 100 CD-ROM packagPsland now. It is worth mentioning
that many of them are sets of CD’s. Some conta@hd,even 10 discs (“Euro Plus+”, “Tell
Me More”, Langmaster series etc.). However, ttiermation about the programs came
mostly from those popular-science magazines meati@bove. | am sure there are a lot more
packages available on the Polish market.

What kinds of CALL packages do we find then? | vebdivide them into four groups:
(1) multimedia encyclopedias, thematical guidesictens and other encyclopedia-type
publications, (2) language courses, electronic baoid different material-presenting
software, (3) language games, learning-throughremtenent software, and (4) programs
checking the learner’'s knowledge or skills: colieas of exercises and tests. The first group
comprises mostly encyclopedias (e.g. Britannicaictbbsoft Encarta”, "Microsoft Bookshelf
for Windows”, Hutchison, Grolier) and dictionarigsg. Collins Cobuild, Webster, Oxford).
The second group is represented mostly by recogrttEd. courses published previously in
the traditional, paper form, now transferred omceebectronic carrier, CD-ROM. The
packages are, of course, supported by exercisetaskslthat make use of the computer’'s
capabilities, and would be hard or impossible twvte traditionally, on paper (e.g. “Euro
Plus+” based on the “Flying Colours” series by H&irann). The third group are either games
which contain some educational content (e.g. “Alline Language Fun”) or educational
packages supplied with some entertaining elemengs ‘(Lingualand”). The fourth group
comprises programs which describe and test selgcsadmatical, lexical or phonetic issues
(e.g. “Professor Henry” series, “Fonetyka w piglfcearge collections of exercises and tests
also belong to this group (e.g. “PopEnglish”, “EGlear”).

In the discussion on different CALL applications wannot forget about the Internet.
| would distinguish two types of language teacHemyhing aids here: educational webpages
and web-based CALL software. There are hundredsomsands of EFL WWW pages. Let us
systematize them now:
* homepages of educational publishers known fronr theditional, paper production:

coursebooks, periodicals, books (Longman, CambriRtgss, Collins, etc.);

* pages by editors of dictionaries and encyclopeésbster, Oxford, Collins, etc.);
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* homepages of traditional and virtual educationstiiations and organizations:
universities, colleges, schools, courses and dthers of formal training;

* educational (e.g. EFL) portals;

* homepages of commercial and non-commercial eduttgnftware publishers;

» websites — collections of traditional teaching &atning materials: different tests and
exercises, English literature in the original oapigd to instructional needs, sets of
language tasks for language improvement and mdrgr teéaching/learning aids;

» so-called private pages: websites designed byiohaiV, informal, not institutionalized
WWW users: educators, teachers, students and reibbiany of those represent a very
high professional standard.

Web-based computer software are programs locatdéetimternet. They are operated
remotely from the individual user’'s computer screEmey should not be confused with
downloadable software that is located on the wéles€ programs, when downloaded and
installed, work locally from the user’s hard di$tie best examples of remote (web-based)
CALL software are on-line dictionaries, encyclomedand glossaries. On-line language
courses belong to this group too. Connecting witthsa page activates a special remote
program which guides the user through the courssegmts material, runs exercises, displays
results, and performs many other organizationkstas

Summing up, almost all CALL programs support thecpss of learning and teaching.
The teacher receives tools that can be incorporatdée classroom along the language
course. The learner can use different programsiohelly in order to improve the general
knowledge and skill of the language, or work orestdd linguistic issues. Thus, CALL
packages are teaching/learning aids, additionall teorts of traditional materials.

Very few computer applications are designed fomfairexamination use. On the other
hand, very few existing formal, official languageaes make use of computer technology, in
Poland too. One of the reasons is that softwareldpers and producers are not willing to get
involved in special-purpose computer applicatimratharketing reasons. However, | believe
the market response to such software productiolddmiquite positive, at least in the case of
common, official or state exams. For example, @m preparing for “matura” (secondary
education final exam), or English Departments emaexams at Polish universities, would

sell quite well.



Teaching English with Technology, vol. 3, no. 4, pp. 12-2http://www.iatefl.org.pl/call/callnl.htm 15

EFL exam on the computer screen — a local example

It is generally known that using teaching aids araderials in addition to the basic
textbook along the course of a foreign languagehigyhly preferable activity. Similar
dependence takes place on the side of the ledrerstudent can improve the process of
learning by using different additional tools andtengls, including computer software. In the
case of a general English course the situatioatieer comfortable, because the variety of
different programs available is very wide. It ischworse in the case of real formal exams.
Such packages are hardly ever produced.

An example of such a package | would like to déschriefly refers to the worldwide
known examinationCambridge First Certificate in English. The exam is very popular in
Poland, and its popularity is growing year by yéalE exams are performed by local
agendas of the British Council in several citied toawns in Poland (more information is

available directly alttp://www.britishcouncil.pl/education/polfce.htitine website of the BC

Polish branch). The package | am introducing hthdssame nameFCE”, and has been
produced by SuperMemo World, a computer comparBoina, Poland. More information

about the package can be foundhtap://www.supermemo.pl/index.php?page=21160

This is a multimedia package on CD-ROM which prepdor the FCE exam
mentioned above. It is neither a textbook nor agliEh course — it is a huge collection of
exercises and linguistic tasks which can help 8@ estimate his/her linguistic competence
and skill in the context of the FCE exam standaftie package contains over 1,000 tasks
similar to those the user can expect at the reah@ation. The wordimilar is used here
intentionally — one should not expect exactly thes questions. However, | have tried to
make all the tasks as close to the original ongmasible, both in content and form. Hence
the package “brings” the user much closer to taéaram tests than most or even any other
preparatory, computer-based materials.

The linguistic content is based on both formal eokibquial English on the
intermediate level. The exercises are divided fiv® groups according to the division of the
original exam into the following parts parts: ReagiWriting, Use of English, Listening and
Speaking. The groups are comparable in size, whighns that the user can expect about (or
a little more than) 200 questions and tasks in gactp.

The huge collection of exercises constitutes thim mpart of the program, however,
there is another powerful feature of the “FCE” megc exam simulations. This is a separate

module which contains two simulations of the re@Eexam. Here, the user is given
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guestions to answer, problems to solve and tasite to the same sequence and similar form.
The time is limited and the user is given the sedter completing the whole exam. This part
of the package is quite exceptional when compaititidather EFL multimedia production.
Presumably no other program available in Polané|sewhere, does the two things at the
same time: prepares and tests exactly for a speciim, and simulates it.

A crucial question in this discussion is the religbof the simulation, to what extend
it is possible to imitate real class situationseter all the examination tasks can be
performed via the computer screen effectively, tbaethe final grade is representative, etc.
First, let it be stated clearly that “full” comput@mulations of face-to-face situations are
hardly possible. Even the best, the fastest anchtihst capacious modern computers cannot
handle a natural discussion. The situation is similith open questions. The longer the
student’s utterance is, the more difficult it is foe machine to assess it. Thus, there are parts
of the exam that cannot be simulated by the comfmyt@any means, e.g. essays. The
computer can check spelling quite easily, though much harder with grammar, or almost
impossible with style. It is far beyond the compisteapabilities to take a position on the
student’s metaphors, wit, irony or meta-languagee €an hardly imagine a situation in
which the computer could replace the examinerénSpeaking part of the exam.

The Reading part is rather easy to simulate. Evireitext is too long to fit the
computer screen, the user can scroll it in a sépavmdow and answer the given questions.
The Use of English is probably the easiest pabetadapted to computer-based exercises — it
checks grammar, syntax, vocabulary, word collocatiand other elements which can be
atomized, i.e. presented on the screen in the form of siogstions and answers. The
Listening part can also undergo certain atomizatarst, the student listens to the whole of
the text. When specific questions appear on theesgcithe user is given opportunity to play
back the part of the text the question refers saally two or three paragraphs. This portion is
short enough to draw the user’s attention to theeisand long enough to mask the issue in
guestion. Speaking had to be atomized becauserpenip a real conversation with the
computer is still technologically impossible. Thedent is given a question and then asked to
answer it aloud. Then a number of alternative answaee displayed, and the student can
compare his/her response with the suggested ones.

The same method of comparison is used in Writing,nhost difficult part to simulate.
The student’s task is to write an essay. Firsttitieeis given and a more detailed explanation
of the task. Then, specific instructions of how t&ek should be performed are displayed,

together with the very detailed criteria of how #esay will be evaluated and assessed. The
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student is asked to write the essay on paper,ireadin and compare the essay with a model
answer. A model essay is displayed on the nexenciEhe student is then asked to grade
him/herself according to the grading scale givefotige It is enough to click on the
appropriate button on the screen: “excellent”, fvgood”, “good”...

One would say the reliability of the test suffefisan students grade themselves. This
is true, however, the dilemma is whether to incladeh an element (being aware of its
limited reliability), or to exclude the whole pdrom the simulation. The former solution
seems to be good compromise. Nevertheless, weoasidering hiring a tutor. The user could
send in the texts electronically, the tutor woutdrect them, and the learner would receive
them back with some additional comments.

The learner can use both the simulation and the peaits of the package repeatedly.
After the simulation is completed, a report is thgpd which then can be saved on disk for
future reference. As for the main parts, each answsingle questions is recorded by the
program. Then the computer calculates the so-cédlegtting curve, and plans in time
repetitions of unanswered or wrongly answered items

The main types of activities in both simulationsl amain parts of the package are:

multiple choice test (one correct choice out oééhor four);
« filling blanks (missing word or phrase in a sent&nc
* matching exercise (drag-and-drop technique);
» pointing the appropriate element on the screen {eligk on the person’s forehead”);
* indicating the incorrect element in a sentence;
» descriptive tasks which require longer utteranegemplified by model answers and
possible alternatives.

Almost all texts that appear on the screen hava bemorded by native speakers. The
user can play them back freely at any time.

Both the simulations are time limited, they ared@shversions of the test. In my
opinion they can help the student feel the clinedthe genuine FCE exam. | also believe that
people who prepare to the exam individually carefiefrom the package as well as those

who attend official preparatory courses.

EFL course exam — a remote example

The computer screen, or rather its working areealied “Desktop”. The term is

indeed accurate: the user arranges this area waish frequently used tools, just like on a
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regular desk. The computer desktop presents theheiform of icons. The icons are actually
shortcuts to programs installed on local drivegilaouments or folders, as well as remote
applications located “somewhere” on the web.

Formal web-based instruction takes usually two ®r(t) there are virtual
educational institutions which function totally time, (2) some “traditional” schools and/or
universities offer selected courses that can baadoka electronically, in the Internet. They are
often specialization courses or courses for specigloses, integrated projects, or single
subjects performed remotely — foreign languagelsidtieg. | would like to present an
example of such a virtual, remote EFL examinatippliaation.

The EFL platform | will discuss briefly belongsttee Leonardo da Vinci Project
performed under the aegis of the EU. Generallyldgpgait is a multi-module course
dedicated to students of Polish technical univiesifThe course covers some specialized
subjects, technological issues, and is providdehiglish only. The full name of the program
is ,Multimedia Distant English Courses for Poliskdds in Legal, Banking and Finance,
Science and Technology, and Safety Training SeetirsElements of European Union
Regulations and Standards”. The venture is a re$alb-operation between two Polish
technical universities: Pozad@U and Gdask TU, and the University of Wolverhampton,

Great Britain.
“The Leonardo da Vinci (LdV) is one of the threauedtion programmes of the European Union
implemented in Poland which contribute to the impdatation of its vocational education and
training policy. The overriding aim of the programnis to promote activities focused on
upgrading the quality of VET systems and adaptirggystem of education to the labour market
needs. The programme provides a framework for ma@ienal cooperation in the sphere of
raising quality, fostering innovation and promotireg European dimension in vocational

education and training systems, approaches antigas.¢

The above definition comes from LdV materials. Mdetails are available at

http://www.bkkk-cofund.org.pl/the site of the Polish Agenda of the program h&Task

Force for Training and Human Resources”. The ldrgesrce of information about LdV can

be found ahttp://europa.eu.int/comm/education/leonardo/ledo2r en.html

As | mentioned above, the course is dedicated lisiPstudents, though provided in
English. A general idea of the project design veg®in the content-related issues with the
communicative aspects. The objective of the coisrge train the student in specialization
subjects on the one hand, and to check the stsd@rjuistic competence on the other. | am a

co-author of one of the modules.
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The Internet Technologies Module (P. Topol, A. Adamczyk) takes a special position in
the whole course because it covers the issues whizhid constitute basic knowledge of the
Internet among students of any technical schoardfiore, this module has been made
obligatory for all the students undergoing anyhaf $pecialization modules. Here is the list of
most of the issues discussed in the ITM:

« standard Internet services (electronic malil, telfigf discussion groups, irc, gopher,
WWW);

» advanced services (video on demand, audio- andemderences, distant education, e-
commerce, e-banking, ip telephony, push channelalg and vortals, etc.);

» internet services and browsers (Microsoft Inteibgtlorer vs. Netscape Communicator,
off-line browsers and Teleport Pro);

* html and additions (server-side additions, cliedesdditions);

» authoring tools for the www (programs for graphacghoring, programs for music
authoring);

* intranet — practical issues (creating and managgagurces);

» technologies and tools of the intranet;

e security issues (network security, information gption).

The student reads portions of information on a $eveens and then does exercises.
Each fragment (chapter) is provided with tests, thiede are additional exercises and tasks at
the end of the whole module. There are differepésyof manual tasks, e.qg.:

« different forms of multiple choice test: pointirfietappropriate answer with the mouse,
clicking on the correct element (checkboxes, rdulitions), selecting the answer from a
pull-down menus (classification of correct answers)

» filling gaps: writing words or phrases;

* matching (drag & drop technique): two columns efis, hierarchy, ordering.

There are also problem-solving activities. Thet fieen of such an exercise
introduces a short text to be displayed on the sesden, and presents some keywords, key
phrases or key issues the student should pay $p#teiation to. Then the full text is
displayed which never exceeds one computer scigmnstudent reads the text without time
limits. The third screen shows the correct answatsgives some supplemental information
and/or comments. Sometimes screen 3 contains aulalitiasks for the student and the

answers are given on screen 4.
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Many exercises are supported by audio recordingsnmpeed by native speakers. In
some exercises the student listens to a textidtthen writes the answer. There are many
exercises where the student can check the prortigrclzaving given the answer in the
written form. The main texts in the module have Ime¢n audio-recorded because of technical
and organizational reasons. This issue is beirgugdésed now, they may be recorded in the
next edition of the project.

The student’s answers in exercises and tests ackett automatically by the
computer in most cases. One of the main goalseoptbject design was to make the process
of student assessment possibly highly automatierd hare situations, however, where some
corrections have to be made by a tutor or a persamitoring the student’s progress.

The Leonardo webpage can be entered in two wayssagient and a tutor. The
student is allowed to look through the course agrfiopm tasks. Each time an answer is
given, the student is informed about its correctnesnediately. The student can go through
an exercise more than once, then the computerssttoeeresults for each take respectively.
The tutor can monitor the learners’ achievementsclstudent completed which tasks with
what result. The tutor can browse all the studeantswers, comment on them and also make
corrections to the grades given by the computes [Hst feature has been added in case an
unpredictable factor occurs, and a “manual” coroecbr assessment will be necessary.

Each module is supplied with some additional tocist, calendar and discussion
group. Students can chat both with other studerddw@tors. The calendar functions as a
mutual reminder of events, terms, due times, ebth Butors and students can add to the
calendar. This refers to the discussion group #ibthe tools are internal parts of the system.
They are available only for those who have loggetithe server. Logging is authorized and
password-checked.

The student completes the course and a final gsackdculated. All the student’s
answers along the module are taken into consideraioth from intra-tests attached to each
chapter and from the final tasks. The final remu#tctually a compound of the student’s
professional preparation as well as linguistic cetapce. Thus, LdV is neither a strictly

technical course nor a typical EFL project — inisombination of both.

Conclusion

Both examples described in the article were pytrattice in 2001. “FCE” met with

positive reviews in popular magazines. It was amofgw packages that received an award
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of the “Product of the Year 2001” in the categofgducational computer software, granted
by the “CHIP” magazine. The market response tgtmkage is also optimistic. However, no
research has been done on its actual usefulness,ii.really proved a value for those who
used the package for their own practice and thek tite FCE exam. | am considering a
survey that would gather such opinions. There hetazles, e.g. how to reach those people,
though the Internet might be the right tool to parf such an investigation.

The latter example, the LdV system, received pasiteviews too. It was tested by
students of Technical University in Poandhe project is by all means successful, however,
there are elements both in the system and theesthat need improvement. It is worth
mentioning, however, this was the first phase efltlV program. Now we are looking
forward to its second edition.

To conclude with a general remark, EFL examinatgeem to be a forgotten or
neglected area on the computer market. Softwarelodjgers and producers concentrate
mostly on general language courses or multi-purgeseof exercises. The projects discussed
in the article show that supporting foreign langeiagaminations by computer technology

can be beneficial for both parties: those who tk&@mns and who organize them.



